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Executive Summary
This is the first of three snapshot reports arising from the professional development consultation document: 
Mapping professional development pathways for those who teach in higher education.  As indicated by the 
term snapshot, these reports provide focused in depth coverage of key topics;  accredited, non-accredited 
and disciplinary engagement with professional development. 
 
The aim of these snapshot reports is provide readers with the opportunity to delve selectively or 
comprehensively into the underpinning research and benchmarking activity that has informed the proposals 
and options outlined in the professional development consultation document. Based on structured data 
gathering and analysis as well as active engagement with key personnel across the sector, these snapshot 
reports allow the current arrangements  for professional development in Irish higher education to be 
described and interpreted further in the context of prevailing research literature. 

This report expands upon details provided in the National Forum’s consultation document for professional 
development, entitled ‘Mapping Professional Development pathways for those who teach in higher 
education; Where are we now and where do we want to go?’. In that document a brief overview was 
provided of accredited professional development in Irish higher education (section 1.14). This report details 
the methodology behind the mapping process that gave rise to that overview and presents more detailed 
findings. 
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Summary of Key findings

programmes fell within a one year period. 

programmes identified. 

enrollment/fee waivers. 

linked to promotion, there was recognition that attending programmes could be advantageous in 
progression pathways for full time staff.

and exemptions from modules.

academic year. 

2013/14. 

domains.
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A Snapshot of Accredited Professional Development 
Provision in Irish Higher Education

Introduction

 This report expands upon details provided in the National Forum’s consultation document for professional 
development, entitled ‘Mapping Professional Development pathways for those who teach in higher 
education; Where are we now and where do we want to go?’. In that document a brief overview was 
provided of accredited professional development in Irish higher education (section 1.14). This report details 
the methodology behind the mapping process that gave rise to that overview and presents more detailed 
findings. 

This is the first of three brief reports that expand the sections on accredited (APD), non-accredited 
and disciplinary engagement in relation to continuing professional development consultation process.  
Together these reports  provide a snapshot of the range and type of accredited  professional development 
that is currently being offered throughout the higher education sector in Ireland. They will help to inform the 
emerging professional development framework for those who teach in Irish higher education.  

This report presents snapshot of the existing accredited professional development (APD) provision in 
Ireland.  It documents the programmes that are on offer, outlines their level and associated credits.  In 

identified provision to determine the knowledge, skills and competency development currently incorporated 
into teaching and learning accredited  programmes across the sector.  The outcome of this analysis provides 
an excellent foundation for informing a national professional development framework.  

The report is in two parts. Part 1 profiles the different programmes identified including, level, associated 

key aspects of the provision.  Finally a comparison of the intended modular learning outcomes and the 

Aims of the Study

higher education institutions.  

staff incentives, provision methods, credits and other relevant information associated with existing 
accredited professional development provision.
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Methodology

The methodology involved 4 distinct phases as follows:

Phase 1

The National Forum team visited the websites of all higher education institutions in Ireland, identified 
all relevant  programmes and collated all  information available about each programme.  The information 

Phase 2

that had been gathered from their institutional website.  These pilot institutions were asked to validate and 

Phase 3

be completed from their institutional website already inserted.  They were asked to validate/update and 
complete the information. 

throughout the study.  

Phase 4

outlined in detail in Appendix 2.

As evident from the methodology used, broad participation from the institutions was prioritised. The Forum 
endeavoured to make use of available information, where possible, so as to increase the likelihood of 
participation of institutions and reduce their workload related to this data gathering exercise. 
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Part 1
An Overview of APD provision 
This section presents an overview of 68 accredited professional development teaching and learning 
programmes that are available to support those who teach in the sector, from 23 Irish higher education 
institutions. The number of programmes available from each higher education institution is outlined in Table 2.
 
Table 2 Programme Offerings of Irish Higher Education Institutions

Higher Education Institution Programmes 
on offer Up to 

2013/14

Programmes 
available
2014/15

Institution 1 11 3

Institution 2 5 0

Institution 3 3 0

Institution 4 12 0

Institution 5 1 0

Institution 6 1 0

2

Institution 8 2 0

Institution 9 1 0

Institution 10 2 1

Institution 11 1 1

Institution 12 1 1

Institution 13 1 1

Institution 14 2 1

Institution 15 1 0

Institution 16 4 0

2 0

Institution 18 1 0

Institution 19 2 0

Institution 20 2 0

Institution 21 4 3

Institution 22 1 0

Institution 23 1 0

Total Programmes Submitted 68 13

Total Programmes available 2014/15 55
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further three programmes that ran in 2013/14 were not scheduled to run in 2014/15.

Programme Level and Credit Value

credits or more.

Table 3 – Number of credits available by programme

No. Credits No. of 
Programmes

% of total 
Programme 

Offerings

5 14 21

1 2

10 19 28

15 5 10

30 5

60 8 12

90 10 15

120 4 6

Masters level awards ranged from 90 to 120 credits, Diploma level programmes were consistent at 60 
credits across all providers, while certificate programmes naturally ranged from 5 to 30 credits.

Programme Duration

submitted programmes 55 could be completed within a one-year period:

Table 4  Duration of Programmes

Duration of programme No. of programmes

1 Semester 34

2 Semesters 8

11

2

6

2

1

1

5 Weeks 3
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Mode of Delivery

combination of face-to-face and some online component). Figure 1 outlines the distribution of delivery type 
across all submitted programmes. Ten programmes were delivered online.  The remaining courses were 

Figure 1 Mode of Delivery of Programmes

Recognition of Prior Learning  Entry Routes to Programmes

Table 5  Recognition of Prior Learning Approaches

RPL entry routes

28

Possible for Module Exemption if Participant Demonstrates participant 10

3

1

Blended

Face to face

Online30

10

33
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Support and incentives offered to staff to encourage programme participation

Twenty-two of the 68 programmes offered some support or incentive to staff to complete the programme. 

of charge. However, there were variances in how programme providers defined and applied supports and 
incentives. In most cases incentives were offered on a discretionary basis rather than as a matter of policy.  
For new staff, attending programmes and obtaining credits were mandatory in some institutions not only 
for obtaining promotion but also to maintain their  post on a permanent basis. The range of supports and 
incentives mentioned by respondents and the number of mentions are outlined in Table 6.

Table 6  Range and Types of Incentives mentioned

Supports and incentives Mentioned No. of Mentions

Possible Link to Promotion 10

10

Fees Waivered

5

Not Linked to Promotion 2

2

Typically links to promotion fell into two categories: the possibility of obtaining promotion by having 

considered for promotion:

is noted as part of the teaching and learning submission for promotion applications.
Programme ID 16

promotion to senior lecturer.
Programme ID 16

Existing staff - assists with progression
Programme ID 56

Time off to attend APD programmes was also applied on a discretionary basis, with five programmes citing 
some allowance in timetables to accommodate staff attending programmes:

While there is no concession of hours, for example, timetables are however arranged within Schools/

blended). This is greatly welcomed and perhaps it is an incentive.
Programme ID 51

Numbers Graduating from existing provision

450 people graduated from 58 programmes in the 2012/13 academic year.  The highest number of graduates 
from any one programme reported was 22.
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Part 2

An Analysis of the Domains within Accredited 
Programmes in Ireland 

identified within each domain.

Table 7– Programme objectives across  the four domains identified

Domains No. of Mentions % of Total

Generic Teaching Skills and Knowledge 86 41

55 26

18

32 15

210 100

in programme offerings from participating institutions is provided in Table 8. 
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Table  8 – Available programme offerings across four domains by learning institution

Generic Teaching 
Skills and 

Knowledge

Development 
as a Reflective 

Practitioner

Development of 
Research Skills

Development of 
Digital Capacity

Institution 1 10 3 3 3

Institution 2 2 2 2 0

Institution 3 3 3 2 0

Institution 4 1 1 1 0

Institution 5 1 0 0 1

Institution 6 1 1 1 0

1 1 1 0

Institution 8 3 0 0 2

Institution 9 1 1 1 0

Institution 10 2 2 2 2

Institution 11 1 0 1 1

Institution 12 0 0 0 0

Institution 13 4 3 2 2

Institution 14 4 2 1 2

Institution 15 1 1 1 0

Institution 16 1 0 1 1

1 1 1 0

Institution 18 2 0 0 1

Institution 19 0 0 0 0

Institution 20 0 0 0 0

Institution 21 3 1 4

Institution 22 2 1 1 0

Institution 23 0 0 2 0
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Domain 1: Generic Teaching Skills and Knowledge

general and specific levels in relation to their everyday roles. 

This module has been developed to help postgraduate teachers learn about a range of strategies, 
approaches and methods to support student learning across a range of contexts.

This module has been developed to help postgraduate teachers learn about a range of strategies, 
approaches and methods to support student learning across a range of contexts.

Programme ID 2

Table 9– Domain 1 – Generic Teaching Skills and Knowledge Mentions

Domain 1 – Generic teaching skills, knowledge 86

22

19

Enable participants to Integrate Theory and Practice 13

(+ Inclusivity)
8

Theoretical Issues  in relation to Teaching and Learning
8

Learning
5

4

Activities
4

1

Development of Leadership and Management Skills 1

1

be more effective and competent lecturers / trainers.
Programme ID 1
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To enable lecturers to explore concepts in assessment and evaluation and to develop their knowledge and 
skills as effective assessors of student learning and programme evaluation.

Programme ID 59

Enabling participants to integrate theory and practice was set out as a programme learning outcome in 
almost 1 in 5 programmes on offer. 

and/or facilitators of student learning.
Programme ID 50

Domain 2: Development as a Reflective Practitioner

practitioner and as a member of a community of scholars capable of advanced thinking and integrating 
theoretical perspectives in the field of teaching and learning to the highest academic professional standards. 
Some programmes encouraged goal setting for future professional development (Table10).

Table 10– Domain 2 – Development as a Reflective Practitioner Mentions

Domain 2 – Development as a Reflective Practitioner 57

28

and Learning
26

Allow Participants Build Progression Pathways in Accredited Professional development 3

Programmes which included this domain referred to the provision of opportunities to develop and improve 

one in three programmes:

It provides an opportunity for teachers in higher education to document their practice, to explore various 

Programme ID 21

participants to exchange ideas with peers, colleagues and the academic community; of encouraging the 
creation of a supportive, challenging, high-trust network of colleagues to provide longer-term peer support 
beyond the duration of the programme; and of developing participants’ capacity to engage actively in their 
own career development:

To develop a scholarship of teaching and learning approach in the disciplines, enabling participants to peer 
review their practice.

Programme ID 13
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Domain 3: Developing Research Skills

to engage with the scholarly literature, develop their capacity to conduct small scale research, present 
findings commensurate with the highest scholarly standards and develop the skills and competence to 
supervise student research (Table 11).

Table 11– Development of Research Skills Mentions

Domain 3 - Development of Research Skills 37

12

11

11

3

To progress well-planned research work along the road to publication.
Programme ID 18

However, only one programme made specific reference to academic writing as a core skill and included it in 

To enhance key skills …including, communication, presenting research, interacting effectively with novice 
learners, confidence and competence in academic writing and publishing, establishing rapport among 
students, peers and supervisors, exercising effective pedagogical and supervision skills, receiving and acting 
on feedback both in research and teaching settings, enhancing and developing academic competence. 

Programme ID 27

Four programmes mentioned academic writing in less specific terms:

An opportunity to be able to articulate research findings to a standard commensurate with publications in 
the scholarship of teaching and learning.

Programme ID 18

programmes:

research, a conference presentation, and an expanded research paper.
Programme ID 4
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Domain 4: Development of Digital Capacity 

Programme  learning outcomes that included this domain aimed at developing participants’ capacity in 

example creating digital teaching materials and critical assessment of multimedia applications in teaching 
and learning; encouraging engagement with existing and emerging learning technologies; providing  an 

Table 12: Development of Digital Capacity Mentions

Domain 4 – Development of Digital Capacity 32

Provide Interaction with Existing, Emerging Learning Technologies 18

8

Development of Skills for those using technology 5

1

for teachers:

understanding of the implications of digital media and other related technologies on student/pupil learning.
Programme ID 26
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Focus on Module Learning Outcomes

This section sets out the results of a systematic review of the module learning outcomes described by 
the 68 programmes identified. Module learning outcomes show more emphasis on the development of 

Figure 3– The percentage of module learning outcomes across four domains

Domain 1 – Generic Teaching Skills and Knowledge

teaching skills, knowledge and competence that were cited as module learning outcomes.  

Domain 1 Generic Teaching Skills and Knowledge

Domain 2 Development as a Reflective Practitioner

Domain 3 Development of research Skills

Domain 4 Development of Digital Capacity
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Table 13- Domain 1 –Generic Teaching Skills and Competence

Domain 1 - Generic Teaching Skills and Knowledge 245

55

Identify Possible Models of Good Practice (+ Inclusivity) 42

29

18

12

Demonstrate Broad Awareness, Knowledge 11

Demonstrate Skills for Team Work, Group Work, Leadership

Demonstrate Skills for Problem Based Learning 5

5

Demonstrate Skills for Mentoring 4

1

25

4

3

3

Learning outcomes higlighted general as well as specific skills. General skills included, for example, 
demonstrating the application of theory to practice, identifying and implementing models of good practice, 
formulating and articulating a personal philosophy and putting it into practice; while specific skills included 

student progress and learning.

Being “conversant in theoretical perspectives, issues and implications (application) for one’s own practice” 
referred to course participants being able to demonstrate knowledge and understanding of theoretical 
perspectives, including the application of theory to practice, and the use of technology. This category was 
included in 4 of every 5 modules:

of such research-based evidence for student learning, including how such literature can inform their own 
approach to teaching.

Course ID 7
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good practice” focused mainly on participants demonstrating abilities in relation to implementing models of 
good practice; such abilities ranged from identifying to designing content, and to evaluating models of good 
practice:

accessible learning environment for all students.
Programme ID 67

Design effective and efficient learning opportunities that contribute to a more coherent and continuing 
curriculum.

Programme ID 32

Two in every 5 courses included a learning outcome that referred to participants demonstrating skills and 

Discuss the nature of assessment in the college environment both at individual student (for accreditation 

Programme ID 44

Evaluate the role of different assessment methods in further and higher education.
Programme ID 50

Programme ID 52

workplace competency was considered to be a desirable learning outcome in 2 out of every 5 courses:

Generate a continued commitment to professional development as a teacher and researcher in a higher 
education context. Identify areas where further learning and practice is needed. Generate an awareness of 
own learning preferences.

Programme ID 27

Expand your repertoire of teaching, learning and assessment strategies to promote a more engaging and 

Programme ID 32
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Domain 2 – Development as a Reflective Practitioner

Table 14- Domain 2 –Development as a Reflective Practitioner Mentions

Development as a Reflective Practitioner 68

13

Enhancing Practice
12

6

The range and focus of the learning outcomes in this domain varied considerably ( Table 14). Some were 
directed towards assessment (Programme ID 32, Programme ID 45) while others captured the process of 

workplace competency were mentioned in 2 out of every 5 courses:

Generate a continued commitment to professional development as a teacher and researcher in a higher 
education context. Identify areas where further learning and practice is needed. Generate an awareness of 
own learning preferences.

Programme ID 27

Expand your repertoire of teaching, learning and assessment strategies to promote a more engaging and 

Programme ID 32

Programme ID 32

Programme ID 45

professional context.

b. Identify their professional development needs.
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c. Plan targets to address their professional development needs.

d. Develop a strategy to support the achievement of targets.

e. Analyse the concept of professionalism within the context of their professional practice.

Programme ID 65

Domain 3 – Development of Research Skills

outcome. Participants on these modules had to demonstrate the capacity to engage with the literature, to 
conduct small-scale research, and present findings commensurate with the highest scholarly standards for 
publication. A small number of learning outcomes focused on participants’ capacity to supervise student 
research (Table 14).

research papers.
Programme ID 20

of education and training.
Programme ID 23

Broaden their range of research skills to include those appropriate for the study of academic practice 
including ethnography, surveys, action research and case study.

Programme ID 24

Table 14 – Domain 3 – Development of Research Skills Mentions

Domain 3 - Acquisition of Research Skills 57

36

16

5

were directly cited in 5 modules 

well-structured academic assignments of some length, with a high degree of grammatical accuracy and in 
an appropriate style.

Programme ID 9

Publish research outcomes in accordance with academic writing standards.
Programme ID 35
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Domain 4 – Development of Digital Capacity

This domain incorporated all learning outcomes related to digital capacity (Table 15).

Table 15 – Domain 4 – Development of Digital Capacity Mentions

Domain 4 - Acquisition of Skills to Practice in eLearning Sec tor 80

41

39

the technology rather than its application as a teaching and learning tool:

internet based, mobile communication) and evaluate their effectiveness.
Programme ID 43

focused on the application of the technologies, once understood, in a classroom or online teaching and 
learning environment:

Emphasise the appropriate use of e-Learning approaches in each participant’s work and in the work of others 
in order that they are able to undertake a practitioner based e-Learning initiative within their own working 
practice.

Programme ID 3

Relationship between Programme objectives and moduleLearning Outcomes 

desired module learning outcomes across the entire range of 68 courses, a comparative cluster analysis 

associated module learning outcomes.  This approach used algorithms to match words exactly and uses 
a thesaurus to match words with similar meaning and character strings (groups of words or phrases) 
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Figure 5 – Results of cluster analysis between Programme Learning Outcomes  and associated Module 
Learning Outcomes

Groups of words beginning with “Develop” are linked to programme level domains and groups of words 

Domain 1: “Development of Generic Teaching Skills and Knowledge and ” was mapped closely to 

Domain 2:
Skills” indicating a link between achieving greater levels of academic professionalism and 
development of research skills as a desired outcome

Domain 3:

the demonstration of research skills as synonymous with greater academic professionalism.

Domain 4:

Development of Generic Teaching Skills and Knowledge (P) 
Acquisition of Generic Teaching Skills and Knowledge (M)Domain 1

Domain 2

Domain 3

Domain 4

Development of Research Skills (P) 
Acquisition of competence as a Reflective Practitioner (M)

Development of Digital Capacity (P) 
Acquisition of Digital Capacity (M)

Development of competence as a Reflective Practitioner (P)
Acquisition of Research Skills (M) 



NATIONAL FORUM FOR THE ENHANCEMENT OF TEACHING AND LEARNING IN HIGHER EDUCATION

20

Summary

online component. To support participation, some providers encouraged staff to complete a programme 

promotion prospects. Providers varied in their approach to the recognition of prior learning. Some 

Given the number of programmes available, numbers graduating in 2012/13 were low.  The maximum 
graduating from any one course was 22, and the average number of graduates from existing provision is 8. 

development of research skills with many emphasising the need to work towards publication.

programme design. Participants were afforded the opportunity not only  to learn about different technologies 
but also how the potential of technology could be harnessed to enhance teaching and learning.

modular learning outcomes.  Modular learning outcomes focused on the development of generic teaching 
skills, knowledge and competence and the use of technology to enhance teaching and learning.
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Appendix 1

Questionnaire

For e.g., To support lecturers to deepen their knowledge

 5
 10
 15
 20
 30
 60
 90
 120
 150

 8
 9
 10

6.Is the programme:
 Part time
 Full time
 Both

 1 semester
 2 semesters
 1 year
 2 years
 3 years
 4 years
 5 years
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 6 years
 1-2 years
 2-5 years
 3-6 years

8. Is this programme running in the 13/14 academic year?

 No

10.When will the programme open for registration again?

11. Please list any outside institutions where participants have come from.

programme.
For e.g., Participants with experience teaching or who have taken a similar module can fast-track.

13.Is this programme offered free of charge for internal staff members?

 No

14. How many people graduated in the last cohort?

15. Are there any incentives provided for staff to complete this programme (such as time buy out or link to 
promotion)?

 No

16.What is the primary medium of delivery?
 Face-to-face (mostly attending lectures or practical sessions in person)
 Blended (a mix of face-to-face sessions, online attendance, workshops, peer-learning etc)
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Appendix 2

Methodology- Qualitative Analysis

Data Analysis in this Study

involved three separate cycles of coding, two cycles of managing codes, one for initial categorisation of 
open codes and one for data reduction through consolidating codes into a more abstract framework and 
three which used writing itself as a tool to prompt deeper thinking of the data (Bazeley, 2009) leading 
to findings from which conclusions may be drawn. Some of the managing coding cycles also involved 
additional coding. The eight phases of this study may be described as follows:

Phase 1

Phase 2
to deconstruct the data  from its original chronology into initial non-hierarchical general codes. These codes 
were assigned clear labels and contained the units of meaning (text segments) which were coded from the 
content 

Phase 3
categories of codes by grouping related codes under these categories and organising them into a 

phase also included distilling, re-labelling and merging of categories to ensure that labels and ‘rules for 

Phase 4

views, negative cases, attitudes, beliefs and behaviours coded to these categories and to offer clearer 
insights into the meanings embedded therein 

Phase 5
map or final framework of codes 
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Phase 6
content of each category and its codes and propose empirical findings against such categories. These 
memos considered 5 key areas:

1. The content of the cluster of codes on which it was reporting

2. The patterns where relevant (for example levels of coding, although this could be used to identify 
exceptional cases as well as shared experiences)

4. Situating the code(s) in a storyboard or creating a narrative which considers relatedness of codes to 
each other and drawing and describing inferences and their importance to addressing the research 

can be expressed in the form of a coherent and cohesive set of outcome statements or findings.

5. Primary sources in the context of relationships with the literature as well as identifying gaps in the 
literature.

Phase 7

to expand on deeper meanings embedded in the data. This process involves interrogation of data and forced 
the consideration of elements beyond the category itself, drawing on  relationships  across  and between  
categories  and  cross-tabulation with  demographics, observations recorded by researchers during coding, 
and literature. This phase resulted in evidence-based findings as each finding had to be validated by being 
rooted in the data itself and relied on the creation of reports from the data to substantiate findings.

Phase 8
or findings report that charts the APD terrain as currently configured.
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