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Abstract 

Research evidence suggests that education can play an important role in a family’s acceptance 

and support of a trans(gender) young person. However, there is a lack of robust evidence 

around the impact of education programs for these families. This article reports the findings of 

a mixed methods evaluation of an online education program developed for families of trans 

young people. Surveys were administered before and after participation in the education 

program to assess the impact of the program on several measures, including trans-related 

knowledge, self-reflection and insight, family problem-solving, family communication, self-

efficacy, and views of gender identity. Interviews were used to explore family members’ 

experiences of the program, its perceived impact, and recommendations for further 

development. The survey findings revealed a statistically significant increase in knowledge 

scores from the pre-education program to post-education program. Interview participants felt 

the education program was accessible and easy-to-use and the majority reported learning about 

trans-related issues from the program. Fewer participants reported developing skills around 

self-reflection, problem-solving, and communication following participation in the program. 

The findings from this evaluation add to the evidence base concerning the efficacy of education 

for families of trans young people, with further implications and recommendations highlighted. 
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A mixed methods evaluation of a gender affirmative education program for families of 

trans young people 

Research has shown that education can help families accept and support a trans family member. 

However, there is a paucity of evidence around the development and evaluation of education 

programs aimed to support these families. This article aims to augment this gap by presenting 

the findings of a mixed methods evaluation of an online education program developed for 

families of trans young people in the Republic of Ireland. 

Literature Review 

There is a growing body of evidence on the experiences of young people who identify 

as trans(gender), however, a gap exists in how best to support their families. Parents, in 

particular, may experience difficult emotions such as shock, confusion, grief, and a sense of 

loss when learning their child is trans (Gregor, Hingley-Jones, & Davidson, 2015). Parents may 

also feel they lack information to manage their own reactions and their trans child’s 

experiences, with many parents reporting being uniformed about trans issues at the time of 

learning their child is trans (Field & Mattson, 2016; Hegedus, 2009; Pearlman, 2006). This 

paucity of information for parents can contribute to challenging emotional responses they may 

experience when learning a child is trans (Field & Mattson, 2016; Kuvalanka, Weiner, & 

Mahan, 2014). While a lack of information may hinder families’ ability to understand and 

accept a trans family member, accessing information and learning about trans identities is 

associated with facilitating the processes of adjustment within a family, helping them move 

towards acceptance (Gold, 2008; Guditis, 2009; Hill & Menvielle, 2009; Pearlman, 2006). 

Families may use various strategies to access information, sourcing material from the internet, 

the trans family member, and the LGBT community and events (Gray, Sweeney, Randazzo, & 

Levitt, 2016; Ishii, 2017; Pyne, 2016; Wren, 2002). A number of studies have identified support 

groups consisting of families of trans children and young people as an important source of 
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support and information for families (Gray et al., 2016; Ishii, 2017; Kuvalanka et al., 2014; 

Pearlman, 2006). 

Information and education may also help parents and families to develop appropriate 

ways of supporting their trans family member (Johnson & Benson, 2014; Pearlman, 2006). 

Furthermore, trans-related education and information may provide some families with the 

requisite knowledge and confidence to enable them to advocate for their trans family member 

(Gray et al., 2016; Menvielle & Hill, 2010; Rahilly, 2015). Such advocacy may take place 

within the wider family, with healthcare and education professionals, as well as within the 

wider community and society. A supportive family environment can make a positive 

contribution to the wellbeing of trans young people, including the development of resilience, 

enhanced self-esteem, and better general health (Ryan, Russell, Huebner, Diaz, & Sanchez, 

2010; Simons, Schrager, Clark, Belzer, & Olson, 2013; Travers et al., 2012).  

Within the international context, the need for rigorous and robust education and 

information resources for families is clear. The evidence which has emerged from other areas, 

including mental health (Barak, Hen, Boniel-Nissim, & Shapira, 2008; Taylor-Rodgers & 

Batterham, 2014; Ybarra & Eaton, 2005), family support following traumatic brain injury 

(Wade, Carey, & Wolfe, 2006), and parent training (Breitenstein, Gross, & Christophersen, 

2014; Enebrink, Hogstrom, Forster, & Ghaderi, 2012) supports the efficacy of online learning, 

substantiating a need for its further investigation within the area of education for families of 

trans young people. However, there remains a distant lack of relevant online programs to 

support families of trans young people (Sharek, Huntley-Moore, & McCann, 2018). To address 

this gap in resources, an online education program, GenderEd.ie, was developed as part of a 

larger study.  
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The online education program 

The goal of GenderEd.ie is to provide trans-related information to families of trans young 

people. By doing so, the program aims to enable family members of trans young people to 

identify and discuss key issues related to their trans family member and being a family member 

of a trans person. It also encourages family members to reflect on their own, as well as their 

family’s experiences. Furthermore, the program aims to support family members of trans 

young people to communicate within the family about issues related to being and having a trans 

family member. Finally, the program focuses on helping families to address any challenges 

they may be facing and to know where to access additional supports and further information.  

The program consists of eight learning modules. The first module provides introductory 

information related to gender identity and associated concepts, including language and 

terminology. The second module explores the experiences of families with a trans family 

member and aims to help family members reflect on their own experiences and how they can 

access support. In the next module, issues specifically related to the life stages of pre-pubescent 

children and adolescents are examined. The module on social transitioning explores the ways 

in which some trans young people may begin to express their gender identity socially, including 

around the use of names/pronouns, changing appearances, and in their social life. The fifth 

module examines issues related to health and wellbeing for trans children and young people 

and provides guidance around how to navigate the Irish healthcare system. In the following 

module, topics related to education settings for gender nonconforming and gender variant 

children and trans adolescents are considered. The seventh module provides guidance to 

families about how to navigate the legal and administrative system for trans young people. The 

final module looks at future expectations for trans young people and their family, highlighting 

that trans young people and their families, like all young people and their families, may have 

diverse life experiences.  
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The module content and teaching strategies includes text, videos, personal stories, 

activities, and information about where to access further information and support. All program 

content is informed by the gender affirmative theory, which asserts that gender identity may be 

fluid and diverse, that gender development is complex, and that this is a natural, non-

pathological, phenomenon (Hidalgo et al., 2013). Further information about the program and 

each individual module is available online at www.GenderEd.ie. 

GenderEd.ie was developed in the Republic of Ireland through a participatory design which 

included collaboration with professionals, families of trans young people, and trans young 

people themselves. The design and development process included both a survey and interview 

consultation with these key stakeholder groups to identify the education needs of families of 

trans young people. Following this, program content was drafted and a survey evaluation was 

used to gather their view on this drafted program. This process informed the final program 

design. Professionals, families, and trans young people also participated in the creation of the 

program by writing stories for the website and participating in informational videos.  

This paper reports on the outcomes of the evaluation of GenderEd.ie, which was part of a 

larger multiphase study that explored and addressed the education needs of families of trans 

young people. 

Methods 

Study design 

The evaluation was comprised of a convergent parallel design in which qualitative and 

quantitative data were collected and analysed independently, then the results were compared 

and contrasted (Creswell, 2014). The quantitative strand used surveys to assess the extent of 

change in families’ responses on a number of measures related to the education program goals. 

The qualitative strand used interviews to explore families’ experiences with the program and 

to highlight recommendations for improving the program. 
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Data collection methods 

Surveys. The evaluation survey assessed participants on a number of measures related 

to the program goals directly before and after their participation in the education program. The 

survey included six sections: 

1. demographic information; 

2. self-rated knowledge on 14 trans-related topics; 

3. the 20-item Self-Reflection and Insight Scale (Grant, Franklin, & Langford, 2002); 

4. the 11-item Family Problem Solving and Family Communication sub-scales of the 

McMaster Family Assessment Device (Epstein, Baldwin, & Bishop, 1983); 

5. the 10-item Generalised Self-Efficacy Scale (Schwarzer & Jerusalem, 1995); and 

6. 12 statements about views of gender identity developed from the gender affirmative 

theory and model by Hidalgo et al. (2013). 

The post-education program survey included an additional five questions on the usefulness 

of the program, whether participants would recommend the program, how much of the program 

and activities they completed, and whether they kept a journal as part of the education program. 

Surveys were collected via an online survey tool (SurveyMonkey Inc., 2017) and all data were 

transferred into SPSS Statistics 24.0 (IBM Corp., 2016). Descriptive and inferential statistics 

were calculated. Inferential testing was used to explore relationships between variables, 

including independent samples t-tests (and non-parametric equivalent Mann-Whitney U tests) 

and paired-samples t-tests (and non-parametric equivalent Wilcoxon signed-ranked test). 

Interviews. The qualitative interview schedule that was devised specifically for the study 

explored: participants’ experiences of the education program; their views on the program, its 

content, and its perceived impact; and recommendations for developing the education program. 

In-depth, semi-structured telephone interviews were used to collect data (Rubin and Rubin 

2012). All qualitative interview data were analyzed using a six-step process for inductive, 
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semantic, thematic analysis (Braun & Clarke, 2006). NVivo Version 9 (QSR International Pty 

Ltd., 2010) was used to store and manage qualitative data. 

Sampling and recruitment. Non-probability convenience sampling was used to recruit. 

Any family member of a trans young person (aged 17 years and under) living in the study 

country was eligible to participate. The recruitment strategy included advertisements in family 

support groups, radio, television, and social media. Family members were invited to contact 

the researcher directly to participate in an interview. They could access the survey either 

through the GenderEd.ie website or directly through the SurveyMonkey link. Upon completing 

the pre-education program survey, participants were informed that they were being given three 

weeks to complete as much of the program as possible. They were advised that they should 

complete the post-survey as soon as possible after participating in the education program. After 

the three-week window for completing the program had passed, all participants who had 

completed the pre-survey, but had not yet completed the post-survey were sent email reminders 

inviting them to complete the post-survey. Two additional email reminders were sent. All 

participants who completed the survey were also invited to participate in the interviews by 

completing an ‘opt-in’ form.  

Ethical considerations. Ethical approval to conduct the study was granted by the 

researchers’ institution. There was also an acknowledgement of the ways in which the primary 

researcher’s multiple identities may have played a role in the research, particularly as a 

cisgender researcher exploring trans issues (Galupo, 2017). A number of reflexive strategies 

were used to facilitate this examination, including reflexive diary keeping and exploring 

research relationships through dialogue with others, including colleagues, advisors, and study 

participants (Finlay & Gough, 2003). 
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Results 

Samples 

In total, eight participants completed both the pre- and post-education program surveys 

and eight family members participated in the telephone interviews. Of the eight survey 

respondents, seven also participated in the interviews, meaning that one participant participated 

in the interviews who had not also completed a survey. 

Survey 

Characteristics of respondents. Of the eight respondents who completed both the pre-

education and post-education program surveys, the majority were parents of trans young people 

(87.5%; n=7), with one father (12.5%; n=1) and one brother (12.5%; n=1). The respondents’ 

trans family members ranged in age from 9 to 17 years, with a mean age of 14.8 years (SD=2.9 

years). The trans family members had a range of gender identities, including: trans male 

(50.0%; n=4), trans female (25.0%; n=2), male (12.5%; n=1) and non-binary (12.5%; n=1). All 

of the respondents had known their family member was trans for more than seven months, with 

one respondent reporting they knew their child was trans “since he could communicate”. The 

majority of respondents (87.5%; n=7) completed all eight modules of the program and 

completed some or all of the module activities.  

Views on usefulness of education program. Respondents were asked to rate the 

usefulness of the program on a scale from zero ‘not at all useful’ to 10 ‘extremely useful’. The 

mean score given to the program was 8.6 (SD=2.2), with a range from four to 10. Nearly 90% 

of the respondents reported that they would recommend the program to another family member 

of a trans young person, with one respondent reporting that they would ‘maybe’ recommend 

the program. Respondents were asked to explain their reasons for recommending the program, 

with five respondents provided additional information. Two mothers found the information 

particularly clear and relevant to their situation: “I found the information was presented in a 
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clear way, and that the information was relevant” and “It covered all the important ground and 

answered questions I had”. 

One mother commented that the program was “very detailed and [included] a lot of extra 

resources”, while a father remarked that “there is a wealth of useful practical advice – thanks!”. 

Finally, another mother reported that the program “helped me make sense of what my child is 

going through”. 

Knowledge on gender identity. There was an increase in all scores on self-perceived 

knowledge of trans-related topics from pre-education program survey to post-education 

program survey. Over 75% of the sample reported that they were ‘quite’ or ‘very’ 

knowledgeable on nine of the 14 trans-related topics in the post-survey. All of the respondents 

felt they were quite or very knowledgeable on the differences between gender identity and 

sexual orientation, social issues for trans children and young people, and mental health issues 

for trans children and young people. When compared to the pre-program survey, all trans-

related knowledge scores increased from pre- to post-education program survey, including the 

total score which increased from 47.4 (SD=10.2) to 57.8 (SD=9.3). Results from a paired-

samples t-test determined that respondents had significantly higher total trans-related 

knowledge scores post-program, a statistically significant increase of 10.4 points (95% CI, 5.5 

to 15.3) on the knowledge scale [t(7)=5.03, p=.002]. Inferential tests revealed statistically 

significant changes on six of the individual trans-related knowledge topics (indicated by the 

bold outlines in Figure 1). These included: social issues for trans children and young people; 

physical health issues for trans children and young people; educational issues for trans children 

and young people; issues related to the specific life stages of trans children and young people; 

the percentage of trans people in the Irish population; and legal issues related to trans children 

and young people nationally.  
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Scores increased significantly from the pre-program survey to the post-program survey, with 

increases ranging 1.0 to 1.3 points. 

INSERT FIGURE 1 HERE 

Self-reflection and personal insight. There were no statistically significant differences 

on the Self-Reflection and Insight Scale from pre-education program survey (M=8.0, SD=17.6) 

to post-education program survey (M=77.1, SD=14.5) [t(6)=0.26, p=0.807].  

Family communication and family problem-solving. Mean scores on the family 

communication sub-scale were identical from pre- (M=2.0, SD=0.5) to post-program survey 

(M=2.0, SD=0.5). Similarly, mean scores on the family problem-solving sub-scale remained 

steady from pre- (M=1.9, SD=0.4) to post-program survey (M=1.8, SD=0.4), with lower scores 

indicating improved family functioning. Neither of these differences were statistically 

significant [t(7)=0.47, p=0.654 and t(7)=0.59, p=0.573].  

Self-efficacy. Participant total self-efficacy scores were virtually identical from pre-

program (M=32.0, SD=3.5) to post-program (M=31.6, SD=4.1). There were no statistically 

significant changes in the total self-efficacy score [t(7)=0.38, p=0.714].  

Views on gender identity. Scores on nine of the twelve gender affirmative statements 

increased from pre-education program survey to post-education program survey, indicating 

higher agreement with the gender affirmative statement. However, there were no statistically 

significant changes in any of the scores from pre- to post-program survey. 

Interviews 

Characteristics of participants. Eight family members participated in the interviews 

and all interview participants also completed the survey. Each participant was assigned a 

pseudonym, which was used throughout the findings. The characteristics of the interview 

participants are presented in Table 1. 

INSERT TABLE 1 HERE 
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Five themes emerged from the analysis, including: (i) engagement with the education 

program; (ii) experiences of the website; (iii) views on the education program; (iv) perceived 

impact of the education program on participants; and (v) recommendations for developing the 

education program. 

Engagement with the education program: “I was quite interested to see what new 

information I could get”. Theme one described participants’ engagement with the 

GenderEd.ie program. All of the participants learned about the education program through a 

major trans organisation and family support group in the country where the study was 

conducted. Participants cited various reasons for accessing the program. One participant said 

she felt “curiosity” about the program (Anne), while others were primarily focused on gaining 

information and educating themselves: “I was quite interested to see what new information I 

could get” (Kathleen). One participant wanted to “give back” to the trans organisation for 

supporting her and her daughter (Helen).  

All of the participants reported engaging with the text-based content within the 

modules, and seven of the eight participants reported watching the informational videos. While 

none of the participants reported formally doing any of the activities included within the 

modules, some detailed different ways in which they engaged with the activities. One 

participant described how she used the activities as reflective exercises: “I kind of used it to 

reflect on, ‘am I doing that?’” (Kathleen). Most of the participants indicated that they had 

already shared information about and recommended the program (or would in the future) with 

other family members, including their other children, partners, extended family, and the trans 

family member themselves. The majority of participants mentioned that they would also access 

the GenderEd.ie program again in the future. 

Experiences of the website: “It was very user-friendly”. The second theme 

encapsulated participants’ experiences with using the GenderEd.ie website. Participants 



13 
TRANS FAMILY EDUCATION EVALUTION 

generally felt the program was easy-to-use, to navigate, and clearly laid out and agreed that it 

was “user-friendly” (Sandra and Kathleen), “clearly laid out” (Aoife), and “very easy to 

navigate” (Kathleen). Several participants spoke positively of the fact that the education 

program was available online, allowing participants to access it as often as they would like and 

at their own convenience: “You could dip in and out of it as well…” (Helen). Kathleen 

suggested that the program was also useful “for parents that can’t get to a support group or 

something, to have another resource is brilliant”. 

Views on the education program: “It’s just an amazing resource”. In theme three, 

participants described how the program content was accessible and pitched at an appropriate 

level. They also perceived that it was comprehensive and relevant, without being burdensome. 

For example, Mary described the program as “so accessible and so informative”, while Anne 

commented that “it’s not too much over your head…it was just really like for parents”. 

Participants described how the videos and personal stories included in the program helped 

personalize the information and make it more relatable to their own situation: “It’s nice to have 

the personal…You know, that it’s not just facts. It’s people’s families…what they’ve gone 

through, you know?” (Aoife). Kathleen described how she believed reading the personal stories 

could help families feel less alone: “You need to feel that you’re not the only one that 

experiences this, you’re not the only that struggles sometimes...” In general, participants felt 

the tone of the program was appropriate, and particularly appreciated the non-directive 

language and messages of reassurance. 

Perceived impact of the education program on participants: “There’s a lot of 

practical info there”. In the fourth theme, the majority of participants reported that they 

learned new trans-related information from the program. However, the development of skills 

such as self-reflection, problem-solving, and communication were less evident in participants’ 

discussions. One mother did describe how the program added to her sense of validation as a 
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parent, while another suggested the program helped provide reassurance regarding her trans 

child and gave her greater confidence with trans issues. Several participants described the 

impact of the program on their views of gender identity and trans issues, with two participants 

specifically mentioning that the program helped “normalize” trans issues for them. Similarly, 

another participant described how the country-specific nature of the program helped make the 

information more accessible and relatable to their own context. Yvonne reported: “It 

[GenderEd.ie] just made it seem more mainstream, more normalized”. Similarly, Anne 

described how reading the personal stories and seeing the videos “just normalizes it a bit” and 

makes you realise “it’s happening in your own town…it’s everywhere...it’s kind of opening 

your eyes to it.” 

Key recommendations for developing the education program: “It was a good 

starting point”. Theme five encapsulated participant recommendations for further developing 

the education program. Several participants suggested the development of additional areas of 

content, particularly involving siblings of trans young people. Some of the participants 

recommended that the program be more accessible to a greater number of people, advising 

development in other languages, the inclusion of a search/index function, and the provision of 

content tailored to individual user’s needs. Many of the participants mentioned the importance 

of publicising and promoting the existence of GenderEd.ie, as well as ensuring its ongoing 

development, accessibility, and sustainability. 

Discussion 

Opportunities for online education 

Interviews highlighted parents’ beliefs that the online format of the education program 

contributed to its accessibility. Participants noted how such a format meant families could 

access and exit the program in their own time and in the privacy and convenience of a location 

of their choosing. Furthermore, as the internet was often the first port of call for trans-related 



15 
TRANS FAMILY EDUCATION EVALUTION 

information, it was perceived to be an appropriate place for an education resource. These 

findings concur with other international research that has underscored the importance of the 

internet as a resource for families of trans young people (Ishii, 2017; Katz-Wise et al., 2017; 

Kuvalanka et al., 2014; Rahilly, 2015). The benefits of online learning have been highlighted 

by other researchers who note its convenience, its flexibility to learners’ needs, the potential 

for cost-effectiveness, and the opportunity to reach a wider audience (Kahn, 2005; Pugh, Chan, 

& Korol, 2015). It would be of interest for future research to quantify how many people are 

engaging with the program and how often and to what extent participants are engaging with it. 

It would also be of merit to explore the countries from which participants are accessing the 

program. While the program was designed specifically for those living in the Republic of 

Ireland, much of the content may have application and scope beyond that and it would be of 

relevance for researchers in other countries to consider how similar programs may be devised 

within their own localities. 

The need for family-wide education and information 

Parents, primarily mothers, comprised the majority of both the survey and interview 

samples. This high proportion of mother may be explained by research which has found that 

mothers may often take a primary role in supporting gender identity issues within the family, 

with fathers possibly experiencing greater challenges in accepting a trans child (Hill & 

Menvielle, 2009; Kuvalanka et al., 2014; Riggs & Due, 2015; Wren, 2002). This 

disproportionate representation of mothers has also been found in other international studies 

related to education for families of trans young people (Sharek et al., 2018). Within the 

interviews, parents emphasised the need for siblings of trans young people to have greater 

access to information and support. The experiences of siblings of trans young people has been 

explored in some studies (Cantner, 2012; Capous-Desyllas & Barron, 2017; Gray et al., 2016; 

Guditis, 2009). However, the role of trans-related education and information in their lives has 
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not been investigated to any great extent with one key exception. Kuvalanka et al. (2014) 

reported that siblings of trans young people benefited from information which helped siblings 

accept, understand, and advocate for their trans sibling. Within the current study, participants 

expressed a need for information for siblings, including younger siblings, about their brother 

or sister’s trans identity. Parents also felt they needed accessible information in order to explain 

their trans child’s identity to their other children. In addition, parents vocalised a need for 

younger siblings to have access to age-appropriate information, which they suggested might 

take the format of cartoons or animations. These findings offer a new dimension to the 

international literature, not only substantiating the need for education and information for 

siblings of trans young people, but also providing evidence of the types of education siblings 

of trans young people may require. 

These findings, taken together with other international research, suggest that education 

should be targeted towards the family in its entirety, including mothers, fathers, and siblings. 

The findings likely reflect the idea that a young person’s gender transition does not happen in 

a vacuum; instead, it happens typically within a family unit and a broader social context. The 

contextualised experience of a young person’s transition is reflected by the family systems 

theory which emphasises that while independent, each member of the family has a powerful 

effect on the others (Bowen, 1993). Thus, it may be useful to target education towards each 

member of the family unit, as a change in one family member may have an influential effect 

within the whole family. Therefore, it is likely there is a need to take a family-focused approach 

to trans-related education. Within this context, it would be useful to extend any evaluation to 

include multiple members of the same family to explore their individual experiences with the 

program.  
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Impact of education program on family member participants 

Participants in the pre-education program survey rated their knowledge of trans-related 

topics as relatively low. These findings align with other international research evidence which 

found that families generally lacked understanding and familiarity with trans issues (Field & 

Mattson, 2016; Pearlman, 2006; Riley, Sitharthan, Clemson, & Diamond, 2013a; Wren, 2002). 

Both the evaluation survey and interview findings converged to suggest that the program 

impacted positively on parents’ trans-related knowledge. In the future, it would be useful to 

conduct a more in-depth evaluation of participants’ views on each of the modules to explore 

which topics they perceived as most and least useful in terms of gaining knowledge. 

One of the key goals of the education program was to examine any impact on self-

reflection and personal insight, as some studies have highlighted how having a trans family 

member may facilitate personal development and growth (Cantner, 2012; Gregor, 2013; Ishii, 

2017; Pearlman, 2006; Wren, 2002). While there was no quantitative data to support the 

program’s   impact on personal reflection and insight, the qualitative interviews suggest the 

program may have provided some participants with a space for reflection. 

Within the literature, communication between a trans young person and their family 

has been identified as important (Guditis, 2009; Pearlman, 2006; Rahilly, 2015; Wren, 2002). 

One of the aims of the education program was to enable families to communicate and discuss 

issues related to being or having a trans family member. No statistically significant changes 

were found on the survey in terms of communication. However, within the interviews there 

was evidence that participants were sharing information about GenderEd.ie with other family 

members. In the future, it is recommended that further research be undertaken to examine how 

trans-related communication within the family may be enhanced. This is especially important 

as trans young people have highlighted a need to be understood and respected which they have 
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linked with the need to be listened to, heard, and affirmed (Riley, Clemson, Sitharthan, & 

Diamond, 2013b). 

Having a trans person within a family may present challenges for the family unit 

(Cantner, 2012; Gold, 2008; Hegedus, 2009; Sharek, 2018). An aim of GenderEd.ie was to 

enable families to address such challenges. However, neither the surveys nor the interviews 

revealed any impact of the program in terms of family problem-solving. Future research may 

consider how to enhance the impact of education and information resources on families’ 

problem-solving skills, as conflict may arise within the family in relation to the family 

member’s trans identity and between parents (Gold, 2008; Gray et al., 2016). 

Trans-related education and information has been associated with increased confidence 

and enhanced advocacy amongst family members (Gray et al., 2016; Menvielle & Hill, 2010; 

Wren, 2002). The education program aimed to enable families to address any trans-related 

challenges and to know where to access additional supports and further resources. While the 

surveys did not identify any significant changes in terms of self-efficacy, two of the interview 

participants illustrated how the program impacted on their sense of confidence, validating their 

parenting choices. Supporting these findings, education has been associated with a reduction 

in parents’ anxiety (Hegedus, 2009) and confusion (Gregor et al., 2015), adding to a sense of 

their own empowerment (Cantner, 2012). Menvielle and Hill (2010) have highlighted similar 

benefits from a parent support group in the USA:  

Provided a way for parents to double-check that their instincts were correct, or at least think 

through other ways of reacting and supporting their child…This validation helped this 

parent to feel more certain about parenting decisions as a result of the validation gained 

through the group: ‘Anybody who tries to argue with us now, we just dig our heels in. It’s 

like we’re so sure we’re on the right track’ (Menvielle & Hill, 2010, p.118).  
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Within each module a set of skills-related activities was included to encourage 

participants to apply the information learned through the program to their own lives. 

Participants’ level of engagement with the activities was generally low and the program was 

found to have had no statistical impact on participants’ skills. The researchers have 

hypothesized that it may have been unreasonable to expect that all participants to access the 

program with the intention of completing the skills application component during their initial 

engagement. Furthermore, it was felt by some participants that the skills activities may have 

been most useful to family members who had recently learning they had a trans relative. 

One of the aims of the evaluation was to explore whether the program had any impact 

on participants’ views of gender identity. The survey revealed no statistically significant 

changes in participants’ views. However, some interviews revealed the impact of the program 

in helping “normalize” trans issues. Participants also explained how the personal stories and 

information videos added a relatable element to the program, highlighting the ways in which 

they personally connected with the stories and videos.  

In other studies, parents have identified their engagement in peer support groups as a 

factor in their normalization of trans identities (Cantner, 2012; Hegedus, 2009; Katz-Wise et 

al., 2017). For instance, in Ishii’s (2017) interviews with Japanese mothers, one participant 

recalled the reassurance she felt after reading a story online about another mother who 

struggled to accept her lesbian daughter: “I knew the situation in which I was stuck was OK” 

(p.9). Of interest, these findings also mirror some of the positive benefits identified by families 

in accessing support from the LGBT community (Gray et al., 2016; Ishii, 2017; Pyne, 2016; 

Riley et al., 2013a). Within these studies, the families’ interactions with the LGBT community 

were perceived as adding to families’ sense of the relatability of trans people more generally. 

The findings of the current study, taken together with international research, suggest that 
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information provision including a personal element may positively enhance a family member’s 

views of gender identity.  

Education and information beyond the individual parent 

Survey and interview findings both confirmed that participating parents would 

recommend GenderEd.ie to other people both within and beyond the families of trans young 

people. While the program did not directly aim to impact on participants’ advocacy skills, these 

findings suggest that the participating families are pro-actively information sharing. It may also 

be possible that the increases in knowledge associated with the program may contribute to an 

enhanced sense of confidence. This, in turn, may impact positively on a family member’s 

ability to advocate for their trans family member (Gray et al., 2016; Menvielle & Hill, 2010; 

Wren, 2002). Within the interviews, some participants discussed the potential usefulness of the 

education program for people such as educators and healthcare professionals in their 

interactions with young trans people, suggesting that healthcare and education  professionals 

may be misinformed or uniformed about trans issues (Cantner, 2012; Johnson & Benson, 2014; 

Pyne, 2016; Riley et al., 2013b; Sharek, 2018). These findings indicate that such education 

programs may have an audience beyond the families of trans young people.   

Future implications 

While GenderEd.ie targeted families of trans young people, the findings suggest that 

more widespread trans-related education is required for other groups, such as trans young 

people, their peers, siblings of trans young people (including younger siblings), educators, 

healthcare professionals, and the general public. It is also worth considering how to develop 

and expand GenderEd.ie to enhance participants’ ability to successfully advocate for their trans 

family member in various areas, including within the family, and within education and 

healthcare settings.  
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In the future, there may also be opportunities to employ more experimental designs and 

more rigorous measures to evaluate GenderEd.ie, including the use of behavioural observations 

or control groups to compare changes amongst samples (Cohen, Manion, & Morrison, 2011; 

Vanderstoep & Johnston, 2009). It would be important to ensure that such any experimental 

design takes into account ethical issues surrounding the use of a control group (Buchanan, 

Miller, & Wallerstein, 2007).  It would also be essential to consider strategies for increasing 

not only sample sizes, but also the diversity of participants in the evaluation.  

Strengths and limitations 

This is the first published evaluation to have provided rigorous evidence of the impact 

of an education program on families’ trans-related knowledge (Sharek, 2018). This study also 

helps to address the paucity of mixed methods and quantitative research evidence available in 

the field (Bible, Bermea, van Eeden-Moorefield, Benson, & Few-Demo, 2017). The study was 

limited by reliance on a non-probability convenience sample comprised of those most likely to 

be supportive of a trans family member, that is, mothers and people in support groups (Bible 

et al., 2017; Cohen et al., 2011; Sharek, 2018). The sample was also limited to those with access 

to the internet, basic technological literacy, and ability to read and comprehend English (Cohen 

et al., 2011; Fowler, 2014; Neuman, 2011). In addition, the survey samples were small, which 

at times impacted on the ability to carry out the most robust statistical testing available and 

may have made the findings vulnerable to Type 1 and Type 2 errors (Pallant, 2013). It is also 

important to note that the survey findings indicate correlation, not causation; however, the 

interview findings bolster and strengthen the survey findings by providing further qualitative 

data on the positive impact of the program. As this was an exploratory study, even with these 

limitations, it has provided useful findings with implications for the further development of the 

education program and for future research. 
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Conclusion 

GenderEd.ie was designed to address the information needs of families of trans young 

people. The results of the mixed methods evaluation indicate that the program achieved its 

purpose by positively impacting participants’ trans-related knowledge. Furthermore, 

participants found the program to be easily accessible and useful and they would recommend 

it to other families of trans young people. However, scope remains to strengthen the program’s 

impact in terms of supporting participants’ self-reflection and developing and applying 

communication, and problem-solving skills. In conclusion, the evaluation has demonstrated 

that an education program has the potential to help positively support families and trans young 

people. 
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